I degen nyelv

modszerekkel torténhet a szakszoveg
feldolgozasa (orientalédo, kurzorikus,
szelektald olvasas) (Jénas 1999: 166).
A szoveg feldolgozasit kovetden sza-
mos gyakorlattal bovithet6 a szokincs,
pl. asszocidcios jaték, szinonimak és
ellentétes jelentést szavak gyujtése,
oOsszetett szavak alkotasa, jelz6k hozza-
rendelése fonevekhez, mas szofaju szo
képzése, szOmagyarazat, kakukktojas
keresése, hibajavitas, azonos jelentésti
szavak megfeleld kontextusba helye-
zése, mondatalkotas beszédhelyzettdl
figgben, definicidértelmezés, -alkotas
és reprodukcio, szitudcids jatékokkal
pedig kiil6nboz6 beszédhelyzetekre ké-
szithet6k fel a hallgatok (Kocsondiné-
Nagy 1999: 177, Kralina Hoboth
2014:c).

Sokak altal vitatott téma, hogy
a nyelvtantanitas a szaknyelvoktatas ré-
szét képezze-e. A terminologiaismeret
mellett a magas szintli, targyaloképes
nyelvtudas fontos tertilete a nyelvtan,
melynek oktatdsa kommunikacidori-
entalt képzésnek is szerves része (Hor-
vath 201: 110, Kralina Hoboth 2014:c).
Ha az egyes nyelvtani jelenségek az
adott szakteriiletr6l meritett példa-
mondatokkal gyakoroljuk, beépitjiik
a nyelvtant a szaknyelv oktatasaba, ma-
gasabb szintli nyelvtudast érhetiink el
(Kralina Hoboth 2014:c).

A didkok motivalasa, az idegen nyelv
iranti érdeklodés felkeltése gyakran
nehéz feladatnak bizonyul, de megfe-
leléen definialt célokkal, megvalasztott
tananyaggal és oktatasi modszerekkel
megvalosithato.
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Using Diagrams

for Teaching

(and Rememhbering)

the Usage of Tenses [Part 11

Overview

The traditional way of teaching tenses starts
with the introduction of the form and gram-
matical structure of the given tense, then it
continues with the detailed description of the
tense usage and (in an ideal case) it ends with
the students successfully practicing it during the
reproduction stage. This article focuses on the
second step of this procedure: teaching tense
usage. It also intends to provide a method for
the effective memorization of tenses. Using dia-
grams as helping tools for the visual representa-
tions of the tenses is certainly not unknown to
English teachers, however, using them as keys
for remembering the tenses might be a new (or
untried) idea. According to this technique, stu-
dents should not cram the usage of the tenses as
lists of rules, but memorize only the diagrams,
and in case of not remembering the rules, they
should try to deduce them from the diagrams.
The teacher’s role in this is to teach them how
to deduce those rules from the two dimensional
timelines with dots, circles and lines on them.
The technique can be used with all levels of pro-
ficiency but it is not recommended in case of
young learners (age: >12).

Diagrams, tense usage, explanations
and exceptions

Present Simple

00000000

NOW
The horizontal black line on the diagrams is
the timeline on which the present moment (the
time of speaking/writing) is marked as “NOW”.

We use present simple to talk about actions
or states that happen all the time or repeatedly.
With present simple we can also express an ac-
tion or state that is always true or stays the same
for a long time. The action (e.g. activity) or state
(e.g. habit) is represented on the diagram by the
blue circles, more specifically, by the outline of
those circles. The fact that it is a repeated ac-
tion (I wake up at 7 am) can easily be deduced
from the outline by thinking about it as a loop.
Instead of repeating the action on the outline of
the circle, its repetitious nature is represented
by the continuous copies of circles (waking up
every day at 7 am). The action or state (e.g. gen-
eral truths) is represented by the red line which
indicates its continuous nature (I love you; He
hates soup).



Exceptions

If the words here or there precede the verb and
start the sentence at the same time: Here comes
my friend. There goes our teacher. In cases of cer-
tain “sentence-starting” expressions: I think you
are right. I hope you like me.

Present Continuous

We use present continuous to talk about ac-
tions happening now (at the moment) or when
we talk about changes happening now. We can
also use it to refer to future arrangements. The
action happening now (I am writing my home-
work at the moment) is represented by the short,
vertical red line at the top of the label “NOW”.
The ‘change happening now, however, is more
difficult to visualize. One reasonable way of
doing that is to imagine the action (horizontal,
blue arrow) as if it was restricted by two borders
(the two longer vertical lines). The idea is that
the borders are flexible and can be widened or
narrowed.

Narrow borders: He usually gets up at 7 am,
but this week he is getting up at 8 am.

Wide borders (angry, emotional load): I am
always losing my keys!

Future arrangements (I am buying a new car
tomorrow) can also be very easily deduced from
the diagram, since the area with the arrow in it
stretches to the future as well (the right side of
the timeline).

Exceptions

Words with no continuous form: understand,
know, see, hear etc. (I know this and not Fam
‘ g this)

Note

Introducing the new tenses, of course, re-
quires detailed explanation and can be done in
the traditional way (whiteboard - tense form -
list of rules — examples — exceptions), however,
during the reproduction stage, there should be
nothing on the whiteboard but the diagram(s).
The teacher then asks the students to try to
deduce the situations in which we use the giv-
en tense(s). In case they need help the teacher
points to the specific parts of the diagram (ar-
row, borderline, circle etc.) and moves his/her
finger in the right direction on the timeline to
indicate the nature of the action or state in ques-
tion. Since the students associate the rules with
the diagrams, keeping a poster of the diagrams
(without the rules on it) in the classroom can
increase the students’ self-confidence in using
a variety of tenses at any communicative event.

Further tenses with their diagrams and de-
scriptions (Part 2) are coming in the next issue.

Idegen nyelv / Hazi olvasmany I

A 0 1 I I
b 0 ' I I ] [III ]

1. Az ora cime: Dorka megmenti a maddrijesztét és az Erdén dat — az
Oz, a nagy vardzslé cimti regény feldolgozasénak harmadik 6raja

2. Az ora altalanos céljai: egyiittmiikodo készség, a segitségnyujtas
készségének, valamint az 6nismereti készség fejlesztése

3. Az dra irodalmi céljai: az olvasottak értelmezése, az Uj szereplén
keresztiil az értékek értelmezése

4. Az dra fokusza: a kolesonos segitségnyujtas fontossaganak kieme-
lése, valamint az emberi hidnyossagok és erdsségek listazasa, ezek eld-
nyei, hatranyai

5. Az ora tipusa: Uj tananyagot feldolgozo6 6ra

RAHANGOLODAS

1. Mi az?

B Munkaforma: frontalis munka

B Tanulasi eljaras: talalos kérdés

B Segédeszkozok: kép a madarijesztordl

B Fejlesztési célok: logikus gondolkodas, szovegértés fejlesztése

B [rodalmi cél: érdeklodés felkeltése, egy 4j szerepl6vel valo kapcsolat
létrehozasa

Az els6 feladat motivacioként szolgal. Talalos kérdés formajaban
kelti fel a tanar a didkok érdeklddését. A taldlos kérdés megfejtése a
madérijesztd. O az Uj szerepl, aki megjelent az olvasott fejezetben.

»Egész évben egyhelyben Grizgetem a kertet. Ruhdm szines, testem
szalma, a madarak rémdlma. Ki vagyok?”

A talalos kérdés megfejtését kovetGen a tanar a tablara feltesz a ma-
darijesztorol egy képet.

JELENTESTEREMTES

2. A joslas beigazolodasa

B Munkaforma: frontélis munka

W Tanulasi eljaras: joslas

B Segédeszkozok: két rajzolt kép

Bl Fejlesztési célok: 1ényeges informaciok értelmezésének a fejlesztése
B [rodalmi cél: a valddi karakter és a tanulok altal feltételezett karakter
Osszehasonlitdsa

A kovetkez6 feladatban a tanulok hipotéziseiket, feltevéseiket vetik
Ossze a valodi karakterrel.* A tanar megkérdezi, hogy talalkoztak-e az
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